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I. Course Information
A. Describe the course for which you are planning to design prevention curriculum.

Course Syllabus
BIL 200: PRINCIPLES AND PRACTICES OF BILINGUAL-BICULTURAL EDUCATION

(3 CREDIT HRS. 20 HRS. FIELD EXPERIENCE) SPRING, 2004

Instructor:

Dr. Cynthia K. Valenciano

Office:


Ed 312

Office Phone:

(773) 995-3932


Office Hours:

Tuesday 2-5

E-mail:


ckvalenci@hotmail.com
COURSE PREREQUISITES: BIL 145 or Consent of the Department

COURSE DESCRIPTION:

Orientation to teacher roles in the school organization and the bilingual classroom.  Planning for teaching potentially English proficient students in the bilingual classroom.  Curriculum design, thematic unit planning.  Twenty hours of supervised teacher aiding.

Conceptual Framework: The conceptual framework serves as the model for how the College of Education prepares all candidates to succeed in helping urban children to learn.  This preparation is characterized and distinguished by five broad themes: (1) establishment of appropriate partnerships; (2) consistent and frequent assessment of teaching and learning; (3) teaching experiences are contextualized; (4) curriculum and instructional delivery integrates technology in teaching and learning; and (5) teaching and learning are standards driven.

The Special Education, Early Childhood and Bilingual Education (SEB) Department supports the College of Education’s Conceptual Framework by requiring all of our programs to offer a standards driven curriculum and to utilize frequent and multiple assessments within all coursework.  In addition, each program integrates a variety of learning experiences that provide contextualized teaching experiences, participation in ongoing partnerships and practical uses of infused technology for teaching and learning.  

In particular, this course offers:

COURSE OBJECTIVES:

As a result of their learning students will be able to:


1.  express reflections on clinical experiences that demonstrate various teacher roles, 
 
     school organizational patterns, and philosophical variants;


2.  demonstrate understanding and skills in the dynamics of interactions with parents, 
 
     community members, professional colleagues, and other school personnel;  

3.  demonstrate the ability to select, integrate and adapt materials, instruction and

     assessment that are culturally sensitive and responsive to learner needs;


4.  utilize criteria and processes for materials selection employed by state agencies, local 
     
     school districts, and national organizations;


5.  utilize current research findings about teaching and learning as they apply to learning

     
     environments. 

CURRICULUM ALIGNMENT CHART

	COURSE

OBJ #’s   
	PEFORMANCE TASKS
	WEIGHT
	STANDARDS LINK

	
	
	
	CF
	IPTS
	CLAS
	TS
	CS

	3-5
	Homework
	10%

	2 & 5
	3, 6 & 9
	
	
	1, 2, 4 & 5

	3-4
	Thematic Unit
	25%
	1, 2, 4 & 5
	1, 2, 4, 8, 10 & 11
	2 & 3
	1, 2, 5 & 7
	4, 6, 7 & 8

	1-2
	Field Journal
	20%

	1, 2, 3, 4 & 5
	2, 5, 6, 9, 10 & 11
	2 & 3
	6
	1, 2, 4, 5, 7, 10 & 11

	3-5
	Micro-teaching
	15%
	2, 4 & 5
	1, 2, 4, 8 & 11
	2 & 3
	1
	1, 2, 4, 6, 7 & 8

	1-3
	Field work (mentor's evaluation)
	10%

	1, 2, 3 & 5
	9 & 10
	2
	
	

	1-5
	Final Exam (comprehensive)
	20%

	1,2 & 5
	1, 2, 7 & 9
	2 & 3
	
	2, 5 & 11


Key: CF = Conceptual Framework; IPTS = Illinois Professional Teaching Standards; CLAS = Core Language Arts Standards; TS = Technology Standards; and CS= Content Area Standards 

GRADING POLICY
A = 90 - 100

B = 80 -   89

C = 70 -   79

D = 60 -   69

F = 59 -      0

REQUIRED TEXTS:

Allen, D. & Piersma, M.  Developing Thematic Units: Process and Product. Delmar 

Publishers: New York, 1995.

Ovando, C. & Collier, V. Bilingual and ESL Classrooms. 3rd Ed.  McGraw-Hill, Inc.: New 

York, 2003.

Attendance and participation: In order to fully participate in class students must be present for the discussion.  If a student must miss a class or will be late, he/she is required to contact the instructor by phone or e-mail.  University policy states that a student can be dropped from a class if he/she misses two or more class sessions.  I will follow this policy unless extenuating circumstances can be proven for each of the absences.
ADA policy
The College of Education and the Department of SEB are strongly committed to taking all reasonable steps to ensure that our students are able to work to their fullest potential. The Abilities Office provides services for all students in attendance at Chicago State University with verified disabilities. Please direct all requests for accommodations due to a disability to the Abilities Office: (773) 995-4401.  The Office is located in the Student Union Building, Room 198.

COURSE CALENDAR:

Integrated Program Strands Key: Special Needs (SN) / Multicultural (MC) / Middle Schools (MS) / Technology (T)

Session # 
Topics with activities and strategies & Assignments





I 

A.  Topics, activities & strategies:



Jan. 14 CSU

(MC)


1. Course introduction 

· Whole group discussion about syllabus Final Exam distributed 

· (TB test required)




2. What do teachers do?





- Group charting 




3. Program models used in creating educational environments

· Lecture, overheads, guided questioning (Paradigms in Curriculum)

4. Thematic unit 

· Overview of packet for unit construction (Prevention Curriculum)




5. Understanding the learner and learning processes





- Video analysis Learning About Learning



6.  Discussion of field work and observations





- Give individual student & teacher assignments 





- Whole group discussion of observational techniques





- Discuss professional expectations for attire, comportment, 




   responsibilities, and attire


B.  Assignment: Pull Illinois Learning Standards off the web, gather resources 

II



Jan. 21 CSU   A.  Topics, activities & strategies:

(MC)


1. Investigate bilingual students and their diverse backgrounds and needs.

- Instructor models concept mapping of key information (card sort)




2. Investigate considerations of planning for instructional thematic units





- Discussion of handout Planeamiento




- Application of information to format for thematic planning





- Brainstorming themes and grouping of students




3. Thematic unit design (Prevention Curriculum)




- Small group review of student constructed thematic units





- Analysis of supporting concept statements, objective, and activities

- Using state and district guidelines as a source for planning





- Small group review of materials using guiding questions





- Instructor facilitates whole group sharing of discovered information

B. Assignment:  Read Ovando & Collier chapter 1 & 2; Handout Planeamiento;

III  Two hours teacher aiding 1

Jan 28 Mireles  

(MC)

A.  Topics, activities & strategies:

1. Particular context of learning environment





- Field-based school tour of facilities


       
2.  Organizational implications in the school setting (The School Culture)




- Mentor teacher perspectives: teaching roles & program models



B.  Assignment: Read Allen & Piersma Part 1   

IV  Two hours teacher aiding 2
Feb 4 Mireles

(MC)

A.  Topics, activities & strategies:




1. Planning & implementing integrated thematic units (teacher speaker)





- Review of school and district formats for thematic units

 


2. Procedures in planning for instruction





- Whole group discussion of chapter using a procedural





   framework (Handout Prevention Curriculum) 



B.  Assignment: Read Allen & Piersma Part 2; Hand in Concepts and Objectives,

     Journal I due
V  Two hours teacher aiding 3
Feb 11 Mireles

A.  Topics, activities & strategies:

(MC)


1.  Language and dual language issues





- Small groups will review assigned sections of the chapter and 




   concept cards for a card sort 





- Whole group will submit cards and describe concept with 





   example implications 
- Lecture: Components of dual language programs 




2.  Thematic units planning





- Cooperative group jigsaw of frameworks for planning 




3.  Constructing objectives for thematic units





- Whole group discussion of handout

· Instructor facilitates discussion by charting key points of 
   constructing objectives



B.  Assignment:  Read Ovando & Collier chapter 3 and Handout Objectivos; 


      Prepare card sort; Hand in Journal 2


VI

Two hours teacher aiding 4
Feb. 18 Mireles

(MC)

A.  Topics, activities & strategies:





1.  Language acquisition & effective approaches





- Inquiry based approach




2.  Using art, music, physical education and culture in the classroom





- 2-3 teacher guest speakers will show materials and ways that 




  integration is achieved

· Students will question, browse materials and reflect how they 
  may modify or use suggestions to embellish their own units
 under construction

B. Assignment: Ovando & Collier chapter 4; Hand in Journal
VII

Two hours teacher aiding 5
A.  Topics, activities & strategies:

February 25 Mireles

(MC, T)

1.  Further defining, aligning and planning components of the thematic unit





- Whole group discussion of concepts, objectives, standards,




   and activities





- Small group work on developing a thematic unit





  sharing of progress




2.  Literacy in the bilingual classroom

· Mentor Teacher Presentation-How do teachers teach literacy skills in bilingual classrooms?

· Small group discussion




B. Assignment: Ovando & Collier chapter 4; Collection of resources for thematic unit; Hand in Journal and activities
VIII
Two hours teacher aiding 6
March 3 Mireles



A.  Topics, activities & strategies:




1.  Social studies and principles that guide instructions





- Whole group discussion of principles (Handout)




2.  Classroom structures and environments for teaching social studies





- Small group work: concept card sort





- Mentor teachers share experiences of teaching social studies




   to all students



B.  Assignments  Read Ovando & Collier chapter 5 & 7;  Hand in Journal
MARCH 10 SPRING BREAK No Class
IX

Two hours teacher aiding 7
March 17 Mireles

(MC, T)
A.  Topics, activities & strategies:




1.  Principles for teaching math and science





- Whole group discussion (Handout)




2.  Integrating math and science instruction/ Practical considerations in



      the classroom

· Mentor teachers present ideas used to meet the needs of all  

     students





- Question and answer session 





- Students use principles framework to analyze the teachers'
ideas



B.  Assignment:  Read Ovando & Collier chapter 6, Hand in Journal 

X  

Two hours teacher aiding 8
March 24 Mireles

(MC)

A.  Topics, activities & strategies:




1.  Developing an assessment plan for thematic units





- Mini lecture





- Small group application of lecture concepts




2.  Assessment issues in education





- Teacher & principal perspectives on preparing, administering




  and interpreting formal assessment



B.  Assignment:  Read Collier and Ovando chapter 8 & Allen & Piersma Part
 

      5; Hand in Journal & Thematic Web of activities

XI 
Two hours teacher aiding 9



March 31 Mireles

(MC)

A.  Topics, activities & strategies:




1.  Thematic unit work & lesson plan work





- Large group review





- Small group application 

2. Parental involvement partners in learning





- Parent volunteers speak to students about their 






  perspective on parent involvement





- Teacher speaks about how parents become integral partners in
 



  the classroom and school organization






B.  Assignment:  Read Allen & Piersma Part 4; Hand in Journal 

XII



April 7 CSU
(MC, T)          A.  Topics, activities & strategies: 

1.  School and Community involvement in the school organization





- Mentor teachers present benefits and organizing efforts for 


  

  community agency involvement  (Prevention at the school level)




- Question and answer period for student




2.  Thematic Units

· Small group review of refining thematic unit

3.  Review for final

B.  Assignment:  Read Ovando & Collier chapter 9 hand in Journal
XIII




April 14 CSU

 (MC, SN)
A.  Topics, activities & strategies:

1.  Content area teaching





- Teachers discuss language issues in integrated content





  instruction 




2.  Multiple Intelligences

· Instructor provides a brief overview of the seven intelligences 


· Multiple Intellegences Video Analysis

3.  Video analysis Profile of a First Grade Teacher


B.  Assignment:  Read Allen & Piersma Part 6; Hand in first draft of 



      Thematic Unit; Journal & Lesson Plan

XIV


April 21 CSU

(MC)

A.  Topics, activities & strategies:

1.  Thematic units





- Small group development and refinement




2. Micro teaching 





- Students present lessons



B.  Assignments:  Read Allen & Piersma Part 5; Micro-teaching; Hand in

 Thematic Units.
 

XV

Two hours teacher aiding 10
April 28 Mireles 

A.  Topics, activities & strategies:

1.  Thematic units





- Small group go over comments




2.  Go over Final Exam and paperwork requirements




3.  Set up for Fiesta



B.  Assignments: None
XVI

May 5 Mireles

(MC, T
A.  Topics, activities & strategies:

SN)


1.  Thematic Unit 





- Group presentations of final drafts




B. Assignment: Hand in all 10 Journals; Final Exam; Final draft of Thematic Unit due; Clinical Field Hours Sheet
May 5th Mireles Teacher appreciation for learning partnership.  Fiesta!!!

B. Why have you selected this course?

I have selected this course for three particular reasons.  The first reason is because it is a field-based course where students are assigned to bilingual classrooms for teacher aiding and then stay for seminar.  This helps us contextualize learning and give the students a better sense of the realities of teaching in an urban setting.  Our partnership is with Arnold Mireles Academy which serves approximately 1,500 students using a small schools philosophy.  They implement a variety of programs through a well developed form of shared governance and professional development which broadens the Chicago State University student’s understanding of teaching roles.  

Secondly, students take their first step into curriculum design as they construct a thematic unit consisting of standards-based instruction and assessment.  They choose thematic topics after an introduction into curriculum paradigms.  The paradigms help students appreciate the choices teachers have as they design meaningful curriculum to be used in bilingual settings.  As we delve into the differentiation that occurs when teachers understand traditional, student centered and critical pedagogies, students begin to understand the potential impact of prevention curriculum.  Students are given a choice of theme topics including violence prevention, bullying, ostracism, drug awareness and HIV/AIDS prevention.  They come to understand that we can teach reading, writing, math, science and social studies through a theme on trees, but this topic does not have the same social impact as our topics.  

My third consideration has to do with the need for my students to develop resourcing skills.  Students have to review and select both student and teacher resources as they construct the integrated thematic unit.  This becomes particularly beneficial because there is a need for more curriculum development on these topics.  Students will gift and present their themes to the Mireles teachers as a means to help others provide young learners with the prevention strategies that can be implemented in elementary schools.

C. Where would the prevention material fit into the course?

The following is a chart that is found in the syllabus for this course.  It demonstrates how the assignments are aligned to the standards and the weight given in the course.

CURRICULUM ALIGNMENT CHART

	COURSE

OBJ #’s   
	PEFORMANCE TASKS
	WEIGHT
	STANDARDS LINK

	
	
	
	CF
	IPTS
	CLAS
	TS
	CS

	3-5
	Homework
	10%

	2 & 5
	3, 6 & 9
	
	
	1, 2, 4 & 5

	3-4
	Thematic Unit
	25%
	1, 2, 4 & 5
	1, 2, 4, 8, 10 & 11
	2 & 3
	1, 2, 5 & 7
	4, 6, 7 & 8

	1-2
	Field Journal
	20%

	1, 2, 3, 4 & 5
	2, 5, 6, 9, 10 & 11
	2 & 3
	6
	1, 2, 4, 5, 7, 10 & 11

	3-5
	Micro-teaching
	15%
	2, 4 & 5
	1, 2, 4, 8 & 11
	2 & 3
	1
	1, 2, 4, 6, 7 & 8

	1-3
	Field work (mentor's evaluation)
	10%

	1, 2, 3 & 5
	9 & 10
	2
	
	

	1-5
	Final Exam (comprehensive)
	20%

	1,2 & 5
	1, 2, 7 & 9
	2 & 3
	
	2, 5 & 11


The homework is based on reading, resourcing and preparing for the interactions during seminar.  Our text, Ovando, C. & Collier, V. Bilingual and ESL Classrooms. 3rd Ed.  McGraw-Hill, Inc.: New York, 2003., houses the baseline information for a variety of the topics found in prevention curriculum.

Students will also construct an integrated thematic unit using a topic from the prevention curriculum.  This is a major component of the course and will help students gain specific information and general constructs of prevention curriculum as they develop understanding curriculum alignment and balance in real-life applications.

Students will demonstrate their ability to make connections between theory and practice in ten journal entries.  In these journals, students tell what they experienced during classroom teacher aiding and then connect it to the readings or teacher presentations.  We are developing what Eisner calls “The enlightened eye.”   The enlightened eye notion asks social scientists to focus attention or observations based on a framework they have come across or are trying to build.  This journal helps students learn to pose assumptions and then to support their ideas through research so that they can practice forming good judgment.  The act of forming good judgment is crucial to prevention curriculum. 

Students will write a ten question final that helps them form explicit philosophical notions dealing with: preferred student/teacher relationships, best learning environments, active learning, purposes and processes of constructing and implementing thematic units and enrichment program models for bilingual education.  Again, because of the required topics for our thematic units and the nature of the critical praxis curriculum paradigm, students are becoming aware of and forming the fundamental threads necessary for implementing prevention curriculum in their own lives and in their professional practice.     

D.  How will you incorporate the booklet on “Real Life Issue Prevention Curriculum” into

       your instruction?

The booklet will be used as one of the resources for making thematic concept statements.  The booklet has many of the fundamental concepts that will help them shape the structure of content knowledge for explicit teaching of pro-social behaviors in classrooms.  We will read it, discuss it and chart those fundamental concepts together.  Students will then decide which ones fit within their thematic units.

II. Prevention Strategies and Rationale

A.  How will you acquaint future teachers with each of the major prevention strategies presented 
      in the training workshop?                    
          1. At the community level:               

             - involving students in community prevention efforts (e.g. removing alcohol and tobacco
               advertising from the neighborhood, neighborhood anti-gang marches, volunteer work at
               a HIV/AIDS prevention program, etc.)          
Students will gain information from the community level in the following ways.  The Mireles School Community Representative will present during one of the sessions.  She will cover how Mireles structures ways to help students and parents tap into the resources found at community-based agencies.  The course text presents cultural information that helps students understand at-risk factors that exist in the community.  Students are expected to journal understandings during the tenth journal entry.  Students will demonstrate the personalization of this information with in the final. 

In addition, I have found the statistical data included in our NEIU faculty notebooks to be extremely useful as we learn this particular content and how to interpret statistical data and form meaningful statements at all three levels.
          2. At the level of social interaction:
             - promoting pro-social norms (e.g. participation in student courts or peer mediation, etc)           

             - correcting misperceptions of norms (e.g. exaggerations of use of alcohol and other drugs       

               by peers, the extent of violence among peers, or the incidence of sex among peers, etc).
Students will research their particular theme topics and address correction of misperception of norms within at least one of the theme concepts.  No less then three activities within the thematic unit will be devoted to the analysis and synthesis of accurate information on the topic. Students will incorporate cooperative learning structures and active learning as they delve into peer pressure and pro-social measures that help young learners practice real-life applications of the theme concepts under study.  In addition, in order to help CSU students appreciate and defend this critical pedagogy, students must demonstrate how the activities they construct are connected to the Illinois State Learning Goals. 
          3. At the individual level: 
             - correcting misperceptions of personal risk (underestimates) of harm from use of alcohol  

                and other drugs, participation in violence, bullying or social ostracism, or engaging in   

                at-risk sexual behaviors.       
             - increasing life skills (e.g. to reject peer pressure to use alcohol/drugs, learning to  

               defuse/withdraw from potential violence, learning to deflect/oppose bullying and social 

               ostracism or learning to negotiate safe practices in sexual and other relationships).

Students are given exercises to align and construct a balanced curriculum that differentiates instruction.  Together in group activities, student partners reflect and construct a thematic unit based on research they have found.  One of the balances of curriculum they must demonstrate is focus on the content under study (e.g., accurate information about prevalence of bullying, consequences of bullying, and what to do when being bullied) and pro-social behavior that gives insights as to alternatives to negative behavior (e.g., personal goal setting, positive interactions, and positive life-skills).  Students are asked to use active learning strategies such as debates, role-playing, poster advocacy sessions, survey and interviews within the activities they specify for their thematic unit.  In addition, a CSU student will present the Drug Awareness thematic unit constructed last year during one of our sessions.      
Mireles faculty and staff are assigned to 8 presentation topics as part of the seminars held at Mireles academy, our pre-service teachers.  The following is sign-up sheet that our Mireles liaison uses to assign topics.  This year we will hear from school/community representatives, parent volunteers, subject matter teachers and the principal of the school.  The follow demonstrates the communications used to set up the partnership with Mireles Academy.
Sample 1

Memorandum:

To:  
Mrs. Marta Silva-Vera & Mr. Luis Ramirez

From: Cynthia K. Valenciano

Re:
BIL 200 Field-based Course

Date:
1/16/04

Chicago State University is once again asking for your assistance in offering BIL 200 Principals and Practices in Bilingual Education.  Course registration ends 1-15-02, and we have a list of students who have signed up for this field-based learning experience.  As of today’s date 8 students have taken the challenge to learn about the roles that bilingual teachers fulfill in bilingual programs.  As you know the Bilingual Education Program at Chicago State University takes pride in offering our students the best learning experiences possible.  Our past successes in partnering with Mireles Academy prompt us to request another site-based course with you and your bilingual staff members.

These 8 students will perform 20 hours of supervised teacher aiding in a bilingual classroom.  We will conduct 11 class seminars at your school.  We request that teachers team-teach seminar topics with me to give practical insights into how teachers actualize the theories and best practices under study.  We are extremely pleased with quality of the presentations your staff has extended in the past.  We are hopeful to continue working with Mireles this spring semester.  If you have any questions or would like to give input into helping us improve the site-based program at Mireles, don’t hesitate to call me at (773) 995 3932.  Your teachers are welcome to join any of our seminars.  

The following pages are the student lists and the schedule for seminar topics.  Please complete them and fax them back to me by 12:00 on Wednesday, January 21, 2004.  This will assist me in making sure that the CSU students are ready to provide the teacher aiding services to their mentor teachers.  Please remember that mentor teachers you choose must be in a bilingual classroom.  The seminar presenters do not need to be in a bilingual classroom.  In addition I have included a teacher letter explaining the roles the CSU students can fulfill in their assigned classrooms and a general explanation of what we want to know from the seminar presenters.  

Thank you for the excellent efforts that your staff always gives to help make this an exceptional learning experience for our students.  

Sample 2
Seminar/Teacher Aiding Schedule and Teacher/Student Assignments Spring 2004

Note:  Each session occurs on a Wednesday.  Each seminar located at Mireles will be a teacher aiding day for students.  Teacher aiding times are 12:00 to 2:00.  Seminar is scheduled from 2:00 to 4:15.  We would like to meet with teacher presenters in their rooms so that students can experience the different learning environments that teachers create.  Teacher presenters will receive a more in depth description of their topics at the January 28th meeting.  Please fax the teacher/student assignments and the presentation schedule to me at your earliest convenience.  I will give this information to the students on January 21st.  Each mentor will receive a course waiver from CSU so that they may take one summer, fall or spring class.  They will also receive a thematic unit for their grade level. 

Seminar/Teacher Aiding Schedule

	Session
	Date
	Location
	Topic
	Team Teacher

	1
	Jan 28
	Mireles
	Group Tour of Building

Teaching in Bilingual Programs
	All mentor teachers

	2
	Feb 4
	Mireles
	Thematic Units
	

	3
	Feb 11
	Mireles
	Dual Language Model
	C. Valenciano

	4
	Feb 18
	Mireles
	Art, Music & PE
	

	5
	Feb 25
	Mireles
	Literacy in Bilingual Classrooms
	

	6
	March 3     
	Mireles
	Social Studies
	

	
	March 10
	
	SPRING BREAK 
	NO CLASS

	7
	March 17
	Mireles
	Math & Science
	

	8
	March 24
	Mireles
	Assessment & Teacher Evaluation
	

	9
	March 31
	Mireles
	Parent Perspective
	

	10
	April 7
	Mireles
	School & Community
	

	11
	April 14
	CSU


	Multiple Intelligences
	C. Valenciano

	12
	April 21
	CSU
	Micro Teaching Lessons
	C. Valenciano

	13
	April 28
	Mireles
	Final Exam
	C. Valenciano

	15
	May 5
	Mireles
	Teacher Appreciation Fiesta
	All Menotrs Teachers and presenters


Sample 3

Student and Mentor List

Spring 2004

Here is a list of the students in Bil 200.  Each student will complete at least 20 hours of teacher aiding at Mireles.  They must be placed in Pre-K to 8th grade bilingual classrooms.  It is possible to place two students with a mentor.  Each mentor teacher will receive a course waiver in return for his/her mentorship.  Please fill out the teacher assignments, grade levels and room # and fax me the information.  Do not hesitate to call me if there is need for further clarification Telephone # (773) 995-3932, Fax: (773) 995-4532.

Student/Teacher Assignments
	Student
	Teacher
	Grade level
	Room #

	1. Joshua Flores
	Mr. Padilla


	7 / 8
	209

	2. Ilda Laboy
	Ms. Vargas


	2
	213

	3. Rosa Jimenez
	Ms. Moreno


	5
	206

	4. Gizelle Noriega
	Ms. Farfan


	K
	

	5. Tonia Ramos
	Ms. Briseno


	1 / 2
	211

	6. Priscila Gonzalez
	Mr. Ortiz


	4
	

	7. Arturo Ramirez
	Mr. Lopez


	6
	208

	8. Araceli Vega-Cervantes
	Mr. Barrera


	7 / 8
	212


B.  How are future teachers taught to make use of these research based prevention strategies as 
      they are prepared to integrate prevention into their own teaching?

Candidates are required to research current information of the internet and devise an activity where graphing helped grade school students use “data speak” to form assumptions about what the research revealed.

Research and resourcing is modeled and taught in the computer lab along with interpreting data to make generalizations.  In this way students are taught to seek primary sources, analyze data, and make generalizations.  Active learning and critical thinking is practiced so that student created lessons will incorporate these strategies.  

III. Teachers as Leaders
Student teachers need to be aware of the power of their positions as leaders and role models and the influence they can exert upon their students.

A. What methods will you utilize to reinforce the powerful impact that student teachers have  

     upon their students?

Students are introduced to three paradigms of curriculum which guide teachers’ practices.  They are given this framework for observation and curriculum design work. They come to understand that teachers make many decisions when designing and developing curriculum.  They come to appreciate “critical praxis” as a paradigm that helps bilingual teachers prepare students for critical reflection and action.  This non-oppressive pedagogy forms the basis of understanding themselves as a leader and role model in the classroom.  

B. What objections do you anticipate student teachers will have regarding presenting prevention 

     material to their classes? How will you address these objections?

Pre-service teachers often mention that they do not know if they will teach at a grade level where they can use the curriculum.

I always offer the basic belief that we learn specifics only when that is what we focus on.  When we focus on generalities and the specifics of an assignment become the student’s applied knowledge, we come away with deeper understanding that can be used later.  This constructivist view is not appreciated until they are in the classroom.  Then they can see the thinking and tools they have prepared themselves to use.

C. How will you promote the linkage between leadership and prevention training to your student 

     teachers?

They are required to demonstrate the linkage in their thematic units because they must choose active learning using prevention based themes.  They must use a variety of grouping strategies as they cover this content.  They must also demonstrate the linkage in the journals they write.  In sum, the assignments and assessments require this level of thinking.
D. How will you prepare your student teachers to provide a learning climate that is conducive to 

     prevention training? How will you explain the differences between transactional and 

     transformational leadership?

Transactional and transformational leadership is implicit in the 3 curriculum paradigms.  We have already made this linkage in our first session.  Students were asked to analyze the new information presented on the 3 curriculum paradigms and a brief explanation of the two types of leadership.  They were then asked to describe the linkages in comparative and contrastive statements about the two constructs.  The results were as expected.  Students unanimously devised generalization in a group discussion.  We will continue to reinforce these group, constructed notions as we analyze the activities that students devise for their thematic lessons and their micro-teaching lessons.  It is also a question presented in the final as they describe preferred student/ teacher relationships and classroom environments. 

IV. Learning Objectives

      Indicate here what your students are expected to learn from the prevention curriculum.  

      Include any changes in attitude, knowledge or skill that you anticipate.

As a result of the learning experiences students will be able to:

Attitudes:  Appreciate critical praxis as problem-based curriculum where prevention topics are taught explicitly in integrated thematic units of study.

Appreciate non-oppressive student/teacher roles and relationships where learning environments are constructed to promote critical thinking, pro-social behaviors and active learning. 

Knowledge:  Construct conceptual understandings of the structures of the content through researching, gathering, organizing and evaluating information about prevention topics.

Construct long-term and short-term plans that integrate academic, language and affective development for all students.

Skills: Develop well constructed standards-based, thematic units using prevention topics for elementary bilingual children in urban school settings.  
V. Learner Characteristics 
      The composition of your class has a significant impact on your curriculum design.

      How are you encouraging your student teachers to consider realities such as student learning 
      styles, disabilities or special education needs, class size, and the learning environment as they 
      prepare prevention curriculum?
We are using the Illinois Profession Teaching Standards as a major framework for course design.  Therefore each student will become aware that Standard 2 Learning, Growth and Development require teachers to dedicate life-long learning about this standard.  

The text provides a great deal of research about developmental frameworks that introduce students to how teachers differentiate learning to meet the needs of all students.  Each assignment is assessed using rubrics or direct prompts that address students’ competencies in this area as well.
VI. Cultural Competence
The diversity of your students has a significant impact on your curriculum design.

A.  How are you encouraging your students to consider realities such as the learners' race and 

      ethnicity, gender, sexual identity, and socio-economic status as they prepare prevention 
      curriculum?
Standard 3 Diversity of the IPTS addresses this area of teacher competency.  This is a course that helps students appreciate diversity of learners as they begin to appreciate bicultural goals in bilingual education.  The text has specific chapters that deal with diversity and culture.  In addition, students are required to develop lesson plans that differentiate instruction and demonstrate the teacher’s ability to construct meaningful learning experiences for all students to meet their potential.  The course final requires students to discuss their understandings about creating learning environments that are inclusive and caring. 
The chapter on culture from our text explores the notion that teachers need to understand how cultures vary and how instruction and assessment needs to be modified to reach students who are culturally or linguistically diverse (different from the mainstream).  For instance, students are assigned focus parts of the chapter on culture and then they present their understandings of multiculturalism, acculturation, assimilation, culture and global education during seminar.  We examine a chart that describes global goals and multicultural values to connections to each of our themes.  Students are encouraged to see these as the emanating point of their curriculum; the connections become the purpose for the particular theme.  We explore the structure of social studies to help us understand what this field encompasses and some of the methods and strategies that bring about active learning.  Students are asked to make connections to their themes here too.  In our chapter on assessment, students are explore the notion of bias and equity in education for culturally and linguistically diverse students.  They again must focus and explain their understandings of: high-stakes testing, performance-based assessment, validity, reliability and bias.  Student’s understanding and application of these notions are assessed through the assessment component they create for the thematic unit.   

B.  How are you preparing your students to gain knowledge of the real life issues in the 

      communities where they will teach, including knowledge of organizations and institutions  

      addressing these real life issues? How will you encourage teachers in training to utilize local 
      organizations and institutions to promote student learning or to refer students at risk?

This is a field-based course that takes place at Mireles Academy.  CSU students go on a school tour where this topic is covered during our first session at the school.  The School/Community Representative and parents are scheduled to talk about this topic from their point of view on two separate occasions.  We have a chapter in our texts that deals with this and students must answer a question on the final that asks how teachers can involve parents to support children’s learning.  
VII. Instructional Strategies /Activities
A.  Describe the instructional activities that will comprise the curriculum preparing future  

      teachers to integrate prevention into their classes. Be as specific as you can about 
      assignments, reading, papers, simulations, case studies, role plays, debates, discussion topics,  

      small group activities, etc.

(See Samples of assessment tools in Evaluation Section of this report.)
Integrated Thematic Unit

Students must choose a prevention topic that meets standards in all content areas for their thematic unit.  The instructor models each phase of thematic construction in whole group structures, and then partners work together to apply the procedures to create the thematic unit suitable for the grade level and aligned to the curriculum standards.

Journals 

Students write 10 journal entries that explain what they have observed in the classroom and the duties they carried out in the classroom.  Two thirds of the journal report a significant understanding they have constructed which was rooted in the class observations.  They must make connections to frameworks from the text that help to contextualize the new understanding.  Finally, they discuss how this new understanding will affect their practice in the future.  As mentioned, the text has specific chapters that discuss diversity, community, teacher/student roles, parent involvement and critical praxis paradigms of pedagogy and curriculum for language minority students.
Final Exam

The final exam asks students to reflect and give a summative evaluation of their learning on ten topics that mirror topics already discussed in report.  The essay exam is given to the students on the first day of class to help guide students attention to the major conceptual understandings they must develop throughout the semester.
B.  How will the specific activities help you meet your Learning Objectives? How do these  

      activities address issues of Learner Characteristics and Cultural Competence?
While students have multiple assignments that help them strengthen their understanding of curriculum design as a main goal, the pro-social themes are embedded in all assignments as well.  Diversity and learner characteristics are read about, presented in class and observed in the classroom as a means of input.  Student competencies are then measured from the output (i.e., thematic units, journals, final, micro teaching). This is the cornerstone of aligned curriculum.  

C.  How do you plan to encourage active student participation in the learning process? How are
      future teachers encouraged to incorporate active student participation in the prevention 
      curriculum that they develop (if applicable)?

Students will be introduced to active learning as a best practice through presentations, class discussions and readings about cooperative learning, multiple intelligence theory, and strategies for diverse language learning.  They will journal about what they are observing in the classroom with students and how they see themselves using these approaches, methods and strategies in their classrooms.  In addition, they will present the thematic units on pro-social curriculum to their mentor teachers during the last class session.  Pro-social curriculum is spiraled into every class session in some form or fashion.

D.   Are there additional resources (e.g. films, other media) you need to include as part of your                                                                         

       instructional strategy?

Yes, but the students will also be searching for these resources and sharing them as we construct the thematic units.  Foundational information and investigative resource skills will be taught during the course.  Students will be encouraged to search agencies within the community, seek internet sources, go to a teacher store and complete the traditional library search to accumulate resources.  This will help the pre-service teacher learn how to structure curriculum from a broad base of primary sources.  I think it is appropriate for them to practice resourcing with class guidance so that they will be more apt to do it when they are teaching.
VIII. Evaluation

The NDCI has developed a Pre/Post Test to help measure the impact of the real life issue prevention curriculum on students in your classes.  In addition, some classes will be observed by members of the NDCI evaluation team.  A Faculty Questionnaire is also available for you to complete. There are also many other forms of evaluation suitable for the prevention curriculum that you are designing such as evaluative questions, discussion with students, evaluative essays, and group discussions.

A. What forms of evaluation would be suitable for the curriculum that you are designing?

Because the infusion of prevention curriculum is now integral to the course, four of the assignments are actually evaluating students’ knowledge, attitudes or skills on the subject.
B. How will you know if you are having the intended impact on your student teachers?
Students will get a grade of “C” or better on the assignments required in the course.
BIL 200

Thematic Unit Diagnostic Checklist
Instructions:  Constructing a thematic unit is a long term process.  Use this checklist to mark your ongoing progress and to guide you onto your next step.  Place an X next to each of the statements as you complete it.
(The Color Code: Green = Do first, Purple = Intermediate steps, Red = Final steps)

Name:_________________

Date:__________________

Cover Page

___Theme title

___Grade level

___Your name

___Course

___Instructor

___Date

Table of Contents



___Form




___Paginated

I.  Introduction 

___Narrative format 

___Who (gives grade level, language levels, program type)

___What (tells main ideas and concepts under study)

___Why (tells rationale for choosing theme) 

___How (names approaches, methods & strategies) 

___Multicultural aspect suggested 

II.  Thematic Web 

___At least 3 activities per concept

___Sufficient detail

___Evidence of approaches, methods & strategies

___ Achieves a balance based on subject matter

III.  Schematic Plan for Learning 

Theme Concepts 



___Between 5-9

___Correctly stated

Theme Objectives

___One for each concept

___Evidence of Blooms Taxonomy

___Correctly Stated

Assessment Alignment


___ Names tool


___ Names activity where assessment tool is used

Curriculum Guideline Objectives 

___Only those you will assess

___From Illinois State Learning Standards

 ___Tells subject areas

___ Tell State goal and standard as a number and a letter   

Conceptual Vocabulary 

___Primary grades 8-10, Upper grades 10-15



___ Given in Spanish and English

IV.  Lesson Plans 

___Follow format

___ 2 per partner

___Aligned

___Complete

___Evidence of approaches, methods or strategies to evoke active learning

V.  Assessment Plan 

___Overarching theme assessment piece

___Particular tools to assess theme objectives and curriculum     

      objectives

___Aligned to objectives and activities

VI.  Annotated Bibliography 

___Annotated (Tells the reader how and why the book is useful)

___List maintains a relevant focus on thematic unit

___Children’s resources used in theme

VII.  Teacher Resources
___Materials used to develop teacher’s understanding of content and

     pedagogy

To Do List/Comments:

Study Guide for BIL 200 FINAL

What’s worthwhile knowing?

Instructions:  Answer each of the prompts in 1-2 pages.  Support your statements with research or experiential examples.  

Rubric: 

0 points 
Answer is incomplete, inaccurate or does not address the question
1 point    
Answer is complete and accurate

2 points
Answer demonstrates deep understanding of the complexities under consideration
1. Describe the roles a teacher must fulfill in the classroom and in the school.  Connect at   least 3 of the most important roles to the teaching standards and teacher dispositions and describe how the research and field experience guide you toward best practices.  

2.  Tell how parents can become involved in their children’s’ school experience.  

3.  Tell what you believe to be the best student and teacher relationship in learning.

4.  Describe the considerations a teacher must be aware of to establish an effective  

      learning environment (Physical, Affective, Cultural & Academic).

5.  Describe three bilingual program models and tell which one fosters bilingualism,  

     biliteracy, biculturalism and bicognition.  Include information about:


Student groupings


Language usage and transitions for L1 and L2 


Goal of the program

6.  What is the purpose and philosophy behind using thematic units?

7.  Explain the steps and components of putting together a thematic unit.

8.  Describe how teachers differentiate instruction and why it is important to do so.

9.  Describe how curriculum developers achieve validity, alignment and balance when

     planning learning experiences.

10.  What are your most valuable learning experiences in BIL 200? 

Reflective Journal Analytic Rubric

Name:

Date: 











Average Score:__________________
Course:                                                                                                                                    

	
	The Disconnected Practitioner (.05)
	The Novice Practitioner (1.0)


	The Emerging Practitioner (1.5)
	The Reflective Practitioner (2.0)

	Complete


	Journal entry clearly lacks information about the duties and commentary and does not offer any observations.
	Journal entry does not completely address duties and observations. May demonstrate a lack of appreciation for what the learning environment can tell the practitioner. 
	Journal entry completely addresses duties and observations succinctly. 


	Journal entry completely addresses duties and observations succinctly. 



	Observation related


	Duties and observations are not related to a cited framework.
	Observations related are not related to the citation or may not be given.
	Observations related are clearly related to the cited framework.
	Observations related are clearly related to the cited framework.

	Reflection (Basic premise with citation, connections to observation & personal conclusion)


	Reflection does not exist or is disconnected to text, observation or presentations.
	Reflection seems to come as an opinion without foundation.
	Reflection contains at least two of the following components: 1) an explanation of the framework from the citation, 2) an explanation of connections to observation 3) gives an applied personal conclusion.
	Reflection contains an explanation of the framework from the citation, explains connections to observation & gives an applied personal conclusion.



	Professional tone


	Accusatory statements are made which would cause a personnel action if made in a school setting.
	Judgmental statements allude to a lack of appreciation for teaching as a complex act.
	A professional tone is achieved for the most part though difficult subject matter may not be expressed.
	A professional tone is maintained even when difficult subject matter is expressed.



	Grammar and mechanics (Sentence structures & spelling)


	Grammar and mechanics may make it very difficult for the reader to find meaning and pattern errors are prevalent in sentence structure & or spelling.
	Grammar and mechanics may make it somewhat difficult for the reader to find meaning and pattern errors are present in sentence structure & spelling.
	Grammar and mechanics are found to give a clear message with few errors in sentence structure & spelling. 


	Grammar and mechanics are found to give a clear message with no more than two errors in sentence structure & spelling. 




Thematic Unit Rubric
Student name:______________________________



Theme:___________________________________

Evaluator:_________________________________



Date:_____________________________________

	
	Scoring Levels

	Project Features
	1
	2
	3

	1. Complete &Organized

(Note: Unit must score a 2 or 3 for this feature to render a valid score)
	Some sections of the theme are not included and/or not developed completely. 
	All sections of the theme are included and developed completely. 
	All sections of the theme are included and developed completely.  Creative additions to the unit enhance student learning experiences. 

	2. Presentation
	Formatting of information detracts the reader from understanding the information and is not easy to follow.

Candidate is unable to explain the strengths and/or weakness of the unit.
	Formatting of information is neat and easy to follow.

Candidate is able to explain the general strengths and weakness of the unit.
	Formatting of information is neat, attractive and easy to follow.

Candidate is able to explain the strengths and weakness of the unit in a contextualize manner.

	3. Mechanics
	Word choice, sentence structures and fluency are incoherent and not well developed.
	Word choice, sentence structures and fluency are coherent and well developed.
	Word choice, sentence structures and fluency are coherent and developed to the extent that they could be published.

	4. Scope, Focus & Accuracy in Curriculum Plan
	The scope, focus and accuracy of the plan is inappropriate. The plan does not offer grade appropriate coverage of the knowledge and skills or lacks alignment, balance and/or effective sequencing.  
	The scope, focus and accuracy of the plan offer grade appropriate coverage of the knowledge and skills in an aligned, balanced and sequential fashion with few exceptions.  
	The scope, focus and accuracy of the plan offer grade appropriate coverage of the knowledge and skills in an aligned, balanced and sequential fashion with no exceptions.  

	5. Instructional Incorporation of Approaches, Methods & Strategies
	Content knowledge and skills are not effectively integrated or lack variety of learning experiences.  Does not adequately serve diverse learners through varied approaches, methods and strategies.  Little or no evidence of developing critical thinking. 
	Content knowledge and skills are effectively integrated into a variety of learning experiences that serve diverse learners through varied approaches, methods and strategies.  Covers 1/2 of the indicators for project.  Opportunities to develop critical thinking are sufficient.
	Content knowledge and skills are effectively integrated into a variety of learning experiences that serve diverse learners through varied approaches, methods and strategies.
Covers over 1/2 of the indicators for project.  Opportunities to develop critical thinking are prevalent.

	6. Assessment
	The overall plan and the individual assessment tools are not capable of rendering data that can adequately verify student achievement and substantiate future instructional plans.
	The overall plan and the individual assessment tools are capable of rendering data that verify student achievement and substantiate future instructional plans in most instances.
	The overall plan and the individual assessment tools are capable of rendering data that verify student achievement and substantiate future instructional plans in all instances.


Overall score:______/18       (Note: An acceptable score range is 12-18) 
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