Claudia Rueda-Alvarez

Northeastern Illinois University
Guidelines for Real Life Issues Curriculum Infusion Module Design

For College of Education Faculty

Please use these guidelines in writing up the real life issues

prevention curriculum you are planning for your course. 

It will be helpful to you to fill in ideas on this

form as you participate in this training.
Website URL: http://www.neiu.edu/~k12pac

Northeastern Illinois University

Network for Dissemination of Curriculum Infusion (NDCI)

5500 North St. Louis Avenue, SCI-217A

Chicago, Illinois 60625-4699

(773) 442-4908

I. Course Information
A. Describe the course for which you are planning to design prevention curriculum.

COUN 401: The Counseling Profession in a Pluralistic Society (Spring 2004). This is an introductory course to the counseling profession. The course is designed to provide an overview of theory, practice, methods, basic principles, and concepts used in educational and community settings by counselors.
COUN 402: Developmental Counseling (Fall 2004) This course is viewed as an advanced course in human development and focuses on the concept of developmentally oriented counseling. It is based upon lifespan theory which assumes that there is developmental logic to behavior. Special focus is given to the interpretation of theory and its applications to the counseling profession as students learn to assess and understand the client’s developmental processes in order to provide appropriate helping strategies 

B. Why have you selected this course?

COUN 401: This course was selected because it provides a framework for working with children, parents, and families in our schools and communities. This course lends itself to the induction of real life issues into the existing curriculum. There are several topics during the course such as developmental theories, multiculturalism, and abnormal psychology where student will be able to apply theoretical knowledge to the realities of the population they will be serving. Since it is an introductory course, it will also help set the tone for future classes. Students will leave the classroom not only knowing theories and current practices, but also how they can be applied to future endeavors and how some of these real life issues cut across the curriculum. For example, alcoholism in adolescents can be explained or viewed from the developmental perspective, humanistic perspective, or psychodynamic perspective. The view affects the counseling theories used for treatment, as well and the skills and interventions considered. It will also raise awareness of the many issues facing our children and families, bringing the realities of life to theoretical aspects of the course. 

C. Where would the prevention material fit into the course?

There are three major topics during the course of semester where the prevention materials will fit quite nicely: Developmental theories, Abnormal development, and Multicultural Counseling. Different real life issues will be selected for each topic and prevention materials/ideas will be discussed. For example during the discussion of Developmental theories bullying and rejection will be discussed; during the discussion of Abnormal development alcohol/drug abuse and adolescent pregnancy will be discussed, and during the discussion of multicultural issues violence (hate crimes, date rape, etc) will be discussed.

D.  How will you incorporate the booklet on “Real Life Issue Prevention Curriculum” into
       your instruction?

      This booklet (binder) has excellent sources of information that can be used to present the real statistics to my students about the issues faced by children and adolescents. In addition, the section on curriculum integration is very helpful. It will provide counselors-to-be with ideas on how they can integrate these real life issues in their group counseling, in their work with parents, and in systemic intervention: wide school programs, assemblies, work with teachers. Counselors can provide teachers with ideas on how to integrate these issues into their existing curriculum as well. Counselors are resources that can be utilized in our communities and the schools. 
II. Prevention Strategies and Rationale

A.  How will you acquaint future teachers with each of the major prevention strategies presented
      in the training workshop?                    
          1. At the community level:               

             - involving students in community prevention efforts (e.g. removing alcohol and tobacco
               advertising from the neighborhood, neighborhood anti-gang marches, volunteer work at
               a HIV/AIDS prevention program, etc.)                  

          2. At the level of social interaction:
             - promoting pro-social norms (e.g. participation in student courts or peer mediation, etc)           

             - correcting misperceptions of norms (e.g. exaggerations of use of alcohol and other drugs       

               by peers, the extent of violence among peers, or the incidence of sex among peers, etc. Handouts on these issues and statistics from the Faculty Resource binder will be given to students ).  
          3. At the individual level:
             - correcting misperceptions of personal risk (underestimates) of harm from use of alcohol  

                and other drugs, participation in violence, bullying or social ostracism, or engaging in   

                at-risk sexual behaviors.        

             - increasing life skills (e.g. to reject peer pressure to use alcohol/drugs, learning to  

               defuse/withdraw from potential violence, learning to deflect/oppose bullying and social 

               ostracism or learning to negotiate safe practices in sexual and other relationships).

   Students will be presented with a framework for understanding the real life issue under discussion. For example, life-span theories of human development are discussed and presented first. Then, as the students work on a case study (case studies) they will discuss how the problems are part of the individual (stages, biology) and the community and culture (environment). Interventions must be designed at these two levels (individual and community) in order to really work. Students will be introduced to the idea of developing “needs assessments” for their schools/ communities. Based on the results of the needs assessments they can investigate what programs aimed at prevention are already in place and evaluate their effectiveness. Then, come up with suggestions on how to better address the needs of the school/community at all the levels presented: Community, individual, and social interaction.
As an instructor I will present some suggestions and use the hand out “Research Prevention Strategies” to examine the case studies and to provide research-based interventions for the cases at hand. Students will be asked to come up with ways/examples in which they believe the issue at hand (i.e. bullying) could be addressed and prevented by correcting misperceptions of norms, increasing perceptions of personal risk, providing life skills training (improving self-esteem, coping with stress, etc) promoting pro-social norms, and connecting to Community prevention efforts (which were already examined as described above).  The hand outs: Integrating Real Life Issues as well as Risk and Protective Factors will be provided to each of the students.
This will be the time to familiarize the students with the website for the Network for Dissemination of Curriculum Infusion as well as the Positive Action web site.

B.  How are future teachers taught to make use of these research based prevention strategies as 
      they are prepared to integrate prevention into their own teaching?

      Our curriculum is designed to help counselors-in-training understand the connections between theory and practice. Counselors view their roles as advocates of children and families and as agents of change. Thus, Throughout the COUN 401course we look at the applications of what is being learned. As the students (counselors in training) become exposed to these real life issues, they can learn how to integrate preventions strategies such as cognitive restructuring (helping students correct misperceptions of risk), community interventions, and the promotion of pro-social behavior in our students. The students will receive the CI (Curriculum Infusion) booklet at the end of the last presentation and the CI website with its benefits will be presented. 
III. Teachers as Leaders
Student teachers need to be aware of the power of their positions as leaders and role models and the influence they can exert upon their students.

A. What methods will you utilize to reinforce the powerful impact that student teachers have  

     upon their students?

     Presenting the research that already exists on the positive impact one positive relationship with an adult has on student’s achievement and the development of pro-social behavior. Also by having students reflect on how some of their former teachers influence their decision to go into education, or made positive contributions to their lives. Also, during our discussion of self-esteem and self-concept and their relationship with perceived competence, the idea of the difference teachers can make will be explored. I also present research on teacher expectations and student achievement.   
B. What objections do you anticipate student teachers will have regarding presenting prevention 

     material to their classes? How will you address these objections?
Since I am teaching adults in a counseling program who already have the view of developmental interventions aimed at prevention, I do not anticipate any problems or resistance at looking at ways in which they can help incorporate prevention strategies into their schools or communities.
C. How will you promote the linkage between leadership and prevention training to your student 

     teachers?

     I believe that as we discuss topics that are meaningful to them as service providers, and we discuss ways for making a difference in the population we serve (children, adults, and families) that the counselors-in-training will see and understand the impact they can make in their communities. Also the counselors-in-training in my COUN 401 course will have to interview a helping professional of their choice and ask questions about the work they do and the impact they believe they have in our schools/communities. After the interview paper is turned in, the students will have the opportunity to participate in a panel discussion with helper providers (certified counselors, social workers, and psychologists) who are already working in our schools and communities. They can see how these professionals are already making a difference in their own places of work.      
D. How will you prepare your student teachers to provide a learning climate that is conducive to 

     prevention training? How will you explain the differences between transactional and 

     transformational leadership?

     By making sure they understand this is not “extra work”, but part of their jobs. Also, by promoting a classroom environment free of judgment where my students could feel free to discuss the barriers they see in place and ways to overcome such barriers. If students feel understood and validated they will be more likely to explore ways to help their students. 

As far as the difference between transactional and transformational leadership, I believe we can discuss those differences when we talk about our leadership role as counselors and as advocates of our students and families. 

IV. Learning Objectives

      Indicate here what your students are expected to learn from the prevention curriculum.  

      Include any changes in attitude, knowledge or skill that you anticipate.

      Attitudes:  Students will explore and understand their own biases, prejudice, and pre-conceived notions and how they may affect the way they see certain children, their families, and the struggles they face. Students will gain an understanding of their “world view” and how it differs from other world views; as well as how our world view guides our behaviors and attitudes. For example, how tolerant we are of differences in people, how tolerant we are of violence against women, alcohol consumption, etc. Any life issue can be connected to our world-view and our attitudes about them.
    Knowledge: Students will gain an appreciation for gaining knowledge about the students, families, and/or adults they serve. Knowing their needs, strengths, and weaknesses may help them understand the issues these families face and to develop appropriate intervention strategies.  Also students will acquire knowledge of different ethnic/cultural groups and how to move from seeing those differences as deficiencies. Finally, students will acquire knowledge about real life issues such as bullying, rejection, alcohol/drug use, premature sexual relationships and violence among children and families.

    Skills: Students will acquire the skills (know how) of prevention and prevention strategies. Some of these skills will include, but not be limited to: listening skills, communication skills, empathy, planning skills, and resourcefulness. Since we do not have all the answers, it is important for students to learn where to find answers and resources for children and families. For example, students may develop or find a “Helping Directory” of services for children and families in the community where they live or work, develop group counseling activities to use with students to talk about some of these real-life issues, visit classrooms to present and discuss these real life issues, or develop workshops for parents.

V. Learner Characteristics 
      The composition of your class has a significant impact on your curriculum design.

      How are you encouraging your student teachers to consider realities such as student learning 
      styles, disabilities or special education needs, class size, and the learning environment as they 
      prepare prevention curriculum?
      By providing and incorporating research and topics that include minorities and different types of children/adults as examples (case studies). Also by developing activities that are student-centered (doing, discussing, role-playing) instead of teacher-centered (lecturing), the students may explore the realities of the populations they serve.
VI. Cultural Competence
The diversity of your students has a significant impact on your curriculum design.
A.  How are you encouraging your students to consider realities such as the learners' race and 

      ethnicity, gender, sexual identity, and socio-economic status as they prepare prevention 
      curriculum?
     We not only have a topic on multicultural counseling, but also talk about how our theories can be or not be applied to minorities, as well as the examination of research biases. The two exercises during the multicultural presentation are aimed at looking at our biases and stereotypes based on race, ethnicity, gender, and/or sexual orientation. Also, as we talk about the different ethnic groups in the United States, statistics on poverty and the overrepresentation of the poor among ethnic minorities is presented. 

    In addition, by mixing the issues of alcohol and gender orientation (see “Instructional Strategies/Activities”), the students will have the opportunity to work with multi-level issues and understand that many of our clients/students come to us with several interlocking factors (i.e. drug use, sexual identity issues, and membership to a minority group). Thus, our interventions have to be multi-level as well. We have to have a clear understanding on how each issue may affect our students differently depending on the circumstances. For example, being gay may become more salient for a Mexican-American male when in the presence of his same ethnic group; whereas ethnicity/race becomes more salient when in the presence of the majority culture and among gay men.      
B.  How are you preparing your students to gain knowledge of the real life issues in the 

      communities where they will teach, including knowledge of organizations and institutions  

      addressing these real life issues? How will you encourage teachers in training to utilize local 
      organizations and institutions to promote student learning or to refer students at risk?
     As it was mentioned before, the students in COUN 401 learn how to apply what they learn. We talk about needs assessments and ways of looking at student data such as discipline records, to look at what are the major problems facing their communities. In addition, through the participation on the units in “Real Life Issues” the students gain an understanding of environmental factors affecting our students/clients. The counselors-in-training talk about the need for knowing about and having at hand community resources and the need for referrals.  Since, Counselors are one of the sources of referral that will be used by teachers, then, as mentioned before (see item IV. Learning Objectives: Skills), one activity to help students become familiarized with organizations and institutions addressing these real life issues is to have them develop a “Helping Directory,” or to look for an already published directory they can use at their communities. 
VII. Instructional Strategies /Activities
A.  Describe the instructional activities that will comprise the curriculum preparing future  

      teachers to integrate prevention into their classes. Be as specific as you can about 
      assignments, reading, papers, simulations, case studies, role plays, debates, discussion topics,  

      small group activities, etc.

      Bullying and Rejection  The first real-life issue to be discussed in COUN 401 will be rejection and bullying. As part of the topic on Life-Span development the students will be presented with two case scenarios: A popular kid who is doing very poorly academically, and a rejected kid who is being bullied. Each scenario will place the kids at different developmental levels (one will be an 11 year old and the other a 15 year old). As the students look at the case studies they are to identify the developmental stages in which the children are in, what tasks they may be trying to satisfy, what is going on in their environment, etc. Statistics about bullying will be presented and strategies for bullying prevention explored. In addition, the class will be divided in three groups. Each group will analyze the message sent by the media of what makes an adolescent popular and the concept of beauty. One group will look at popular songs, another at TV commercials, and the other at video games. They are to analyze how these messages may explain acceptance and rejection and what children may think they need to do to become accepted (i.e. early sexual experimentation, excel in sports etc). The groups will discuss their findings with each other. They will also look at what can we do in our schools to counteract the media impact on adolescent image. 
Alcohol/Drug Use and Gender Issues: The second and third real life issues will be discussed during the topic of abnormal development and psychopharmacology. Using three counseling theories: Humanistic, behavioral, and psychodynamic students will describe how alcohol and drug use could be explained from each model’s perspective. A discussion will follow where the instructor will provide statistics regarding alcohol consumption and drug use among adolescents. Finally students will work in groups on a case study of a young gay adult who is experiencing depression after the death of his partner and is now drinking heavily. Students will talk about their perspectives regarding his situation. Is it a function of his personality? His early childhood experiences?  A reaction to recent stressful events? A function of his surroundings? A genetic predisposition? They are to develop a coherent explanation incorporating what they know regarding developmental theories and drug/alcohol use.  
Violence:  Violence against women and other groups will be discussed during the Multicultural Counseling unit. Students will participate in two games aimed at looking at our own prejudices and values and how they influence our behavior. The first game is called the number game. Students will select a number from one to four. All number ones will be group together; all number twos will be group together and so on. Each group will be given a special characteristic such as below average intelligence, a physical disability, a particular race, or sexual orientation. Each group is to come up with stereotypes of the other groups and during class respond to each other based on those stereotypes. A discussion will follow where students will have the opportunity to debrief about the experience and where discrimination and violence based on stereotypes will be presented. 
The second activity is called “The alligator River.” It is a story that places one of the characters in a moral dilemma. The students will need to vote on their favorite character based on how the dilemma was resolved and explain why they voted in such a way. Then the color, race, and gender of the characters will be changed to see if our ratings change or stay the same. This activity is aimed at helping students uncover their values and biases and look at how they influence their decisions.

Statistics on violence against women, African Americans, and gay men will be presented. The students will reflect on how prejudice, biases, and rigidity to certain values may cause and justify this violence in the eyes’ of the perpetrator. Tolerance, empathy, and relativism will be discussed as ways of helping us and future generations become more accepting of differences among people.  
B.  How will the specific activities help you meet your Learning Objectives? How do these  

      activities address issues of Learner Characteristics and Cultural Competence?
 The above activities meet the objectives described since they provide knowledge, they are aimed at revisiting our attitudes, and at developing the counseling skills required to increase our competence when working with people that face these issues. Since the activities presented utilize different learning modes such as discussion, role play, written assignments, group and individual work they will address the issues of learning styles. The real life issues selected lead themselves to the development of cultural competence. Students will be faced with issues involving different ethnic and social minority groups.  
C.  How do you plan to encourage active student participation in the learning process? How are
      future teachers encouraged to incorporate active student participation in the prevention 
      curriculum that they develop (if applicable)?

      The activities that were selected are student-centered instead of teacher-centered. Students will be discussing, role-playing, working in groups etc.   
D.   Are there additional resources (e.g. films, other media) you need to include as part of your                                                                         

       instructional strategy?

       I use a power point presentation for the multicultural topic. Students are also encouraged to examine the messages sent by the media: TV, movies, video games, etc. 
VIII. Evaluation

The NDCI has developed a Pre/Post Test to help measure the impact of the real life issue prevention curriculum on students in your classes.  In addition, some classes will be observed by members of the NDCI evaluation team.  A Faculty Questionnaire is also available for you to complete. There are also many other forms of evaluation suitable for the prevention curriculum that you are designing such as evaluative questions, discussion with students, evaluative essays, and group discussions.

A. What forms of evaluation would be suitable for the curriculum that you are designing?

Since the activities aimed at discussing real life issues are interactive, the evaluation will be ongoing and interactive. 
B. How will you know if you are having the intended impact on your students?
       Through their participation, active discussions, and examples they provide. 
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