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I. Course Information

A. Describe the course for which you are planning to design prevention curriculum.

The graduate level course Reading 405: Best Practices in Emergent Literacy was chosen because it engages candidates in the examination of theoretical, research, and pedagogical issues of emergent literacy learning practices.  In addition, it draws parallels between the developments of the reading and writing processes; explores the effects of home and cultural environments on literacy development and the relationship between socio-cognitive development and literacy learning.  Incorporated into this study of emergent literacy development is an exploration of varied literature genres.

Syllabus Excerpt 

CHICAGO STATE UNIVERSITY

BEST PRACTICES IN EMERGENT LITERACY – 3 HOURS

READING 405.61 – FALL, 2005 

Instructor:  Sherelene A. Harris, Ed.D.                                           Office:  ED 314

Office Hours:  Tue   -    3:30 - 4:50



Office Phone:  995-3881

                        Wed  -  12:30 - 1:50

                           Email: sharri24@csu.edu

 HYPERLINK "mailto:sharris1@ameritech.net" 

                        Thur  -    3:30 - 4:50

COURSE PREREQUISITE:  Admission to program/consent of the department

COURSE DESCRIPTION:  Examines theoretical, research, and pedagogical issues of emergent literacy learning practices.  Draws parallels between reading and writing development; explores effects of home and cultural environments on literacy development and the relationship between socio-cognitive development and literacy learning.  A variety of literature genres will be explored.

CSU CONCEPTUAL FRAMEWORK:  The conceptual framework serves as the model for how the College of Education prepares all candidates to succeed in helping children learn.  This preparation is characterized and distinguished by five broad themes:  1- Establishment of appropriate partnerships; 2- Consistent and frequent assessment of teaching and learning; 
3- Teaching experiences that are contextualized; 4- curriculum and instructional delivery integrates technology in teaching and learning; and 5- teaching and learning are standards-driven:


CF 1 – Partnerships



CF 2 – Assessments


CF 3 – Contextualized experiences

CF 4 – Technology


CF 5 – Standards

COURSE OBJECTIVES:  The candidate will…

1. demonstrate knowledge of the major theoretical and pedagogical issues of emergent literacy learning (CF 5; IRA 1.6)
2. identify the parallels between reading and writing development in young children

      (CF 2, CF 3, CF 5) [IRA 2.1, 2.2, 2.3, 2.4. 2.7, 2.8, 2.9, 2.10, 2.11, 2.13, 2.14, 3.3,       4.1, 4.2, 6.1, 6.2, 6.3]

3. analyze the effects of home and cultural environments on literacy development 

       (CF 1, CF 3) [IRA 1.7, 3.2, 5.8]

COURSE OBJECTIVES (Cont’d):  The candidate will…

4. demonstrate knowledge of the relationship between socio-cognitive development and literacy learning (CF 2, CF 3) [IRA 3.1, 16.2]

5. demonstrate a knowledge of and a respect for linguistic diversity as it relates to the teaching of emergent literacy (CF 3) [IRA 1.2, 1.4, 3.2]

6. identify children’s literature that will create a literature rich environment for young children and enhance learning (CF 3, CF 5) [IRA 5.1, 5.2]

COURSE REQUIREMENTS:  

1. Project I – Home as a Literacy Environment. Candidates will arrange to work with a first or second grade child for the semester.  Candidates will visit the child’s home and interview guardian.  Using a checklist developed in class the candidate will identify factors within the home that support literacy.  Candidates complete home visit and submit paper giving a narrative account of the interview.  Specific references to observations concerning the child’s physical, emotional, social, cultural, and literacy environment should be documented.  Through interaction with the guardian and/or child, indicators of childhood violence, bullying, and social ostracism may be identified.  From course readings, suggestions on how the parent could help foster literacy should be included.  In addition, candidates should cite components of the Real Life Issues Curriculum Infusion Student Handbook along with concepts from past and present literacy leaders’ research into their project.  Access the Real Life Issues Handbook by visiting the website URL: http://www.neiu.edu/~k12pac.  [IRA Competences: 1.2, 1.4, 1.7, 2.2, 2.7, 2.9, 3.2, 5.1, 5.2]

2. Project II – School as a Literacy Environment. Candidates will visit the classroom of their selected student.  Using a checklist developed in class, the candidate will observe the classroom.  The candidate will then write a paper describing the classroom experience as it relates to encouraging literacy.  Particular attention should be paid to the number of opportunities that are given the student(s) to read and write.  The classroom teacher should be interviewed briefly following the observation to help understand what has taken place.  References to this interview should be included in the narrative.  Through interaction with the teacher and/or child, indicators of childhood violence, bullying, and social ostracism may be identified.  Candidate should relate course readings and class discussion to the behaviors and classroom environment observed.  In addition, candidates should cite components of the Real Life Issues Curriculum Infusion Student Handbook along with concepts from past and present literacy leaders’ research into their project.  Access the Real Life Issues Handbook by visiting the website URL: http://www.neiu.edu/~k12pac. [IRA Competencies: 1.2, 1.4, 1.7, 2.2, 2.7, 2.9, 3.1, 3.2, 5.1, 5.2]

3. Project III – Diversity in the Classroom: Video Evaluation   Candidates will view video tapes of classrooms.  Specifically, they are to examine activities in the instructional settings/classrooms that enhance diversity among the students.  For example, when considering instructional activities, candidates are asked to specifically look at how teachers differentiate instruction, what variations of grouping are employed, how these groupings positively or negatively affect learning, and what specific instructional and/or behavioral actions may positively or negatively affect learning.  Once again matters aligned with childhood violence, bullying, and social ostracism may be identified. Using defined terms and concepts from the text and the Real Life Issues Curriculum Infusion Student Handbook candidates will (A) identify the activities; (B) evaluate actions and its effect on learning; (C) support evaluation with reference to the text and Real Life Issues Student Handbook; cite past and present literacy leaders’ research and; (D) make recommendations for improvement.  
      [IRA Competencies: 1.4, 1.7, 2.10, 2.11, 3.1, 3.2, 16.2]

4. Project IV: Assessing Emergent Literacy.  Candidates will use a variety of instruments to assess their child’s performance in reading, writing, and spelling. Based upon the selected child’s ability and awareness, experimental, early, or transitional instruments are administered and interpreted.  Screening tests include:  Informational Text Retelling, Alphabet, Basic Sight Vocabulary, Decoding, Developmental Spelling, and Writing. Candidates will analyze assessment data, write a report of these findings and make recommendations for literacy instruction. 
      [IRA Competencies: 2.4, 10.1]


5. Project V:  Emergent Literacy Reading, Writing and Spelling Strategies Candidates will design three lessons.  Each lesson must address a beginning reading, writing, and spelling strategy appropriate for their selected child.  The lesson must   address a Real Life Issue detected while conducting Projects I-III.  Lessons must include at least one evidence-based prevention strategy from each of the three levels described in the Real Life Issues Student Handbook.  In addition, an appropriate trade book(s) supporting the Real Life Issue must be incorporated into the reading, writing, and spelling lessons. 
       Major components of the lessons include: (A) State Goals; (B) Rationale; (C) Introductory activities where appropriate schemata is activated; (D) Performance objectives; (E) Input and Modeling; (F) Guided Practice; (G) Independent Practice and; (H) Evaluation Methods and (I) Materials/Equipment. Refer to Real Life Issues Student Handbook by visiting website URL: http://www.neiu.edu/~k12pac

An overview of the lesson must include pertinent biographical information regarding the child’s developmental status, age, gender, race and ethnicity (including language and religion), socio-economic status, disabilities or special education needs and specifics as to how the student can utilize community resources and/or this strategy independently to enhance social interaction and literacy development in the future.        
       [IRA Competencies: 2.1, 2.2, 2.4, 2.7, 2.8, 2.9, 2.10, 2.11, 2.13, 2.14, 3.3, 4.1, 4.2,            6.1, 6.2, 6.4, 6.5, 6.6, 7.1, 10.1]
B. Why have you selected this course?

This course was chosen because it affords candidates an opportunity to collaboratively work with children, their guardians, and teachers in an effort to discover the extent to which children in kindergarten through second grade are impacted because of literacy enriched or deprived environments in which they grow and develop.  Recommendations can be made to guardians and teachers on ways to enhance literacy development and augment literacy collections so that varied genres are included in the child’s reading material.  Through interaction with guardians and/or teachers, indicators of childhood violence, bullying, and social ostracism may be identified

!
C.  Where would the prevention material fit into the course?

Several projects in the Reading 405 course bridge nicely with components of the Curriculum Infusion of Real Life Issues.  First, candidates will visit the home of a first or second grade child to identify factors within the home that supports literacy development.  Specific references to their observation should be noted in a narrative account of the interview and references should be noted regarding the child’s physical, emotional, social, cultural, and literacy environment.  Matters aligned with childhood violence, bullying, and social ostracism may be identified.

Second, candidates will visit the classroom of the same child to interview the teacher and to observe the child in a classroom setting and to identify the number of opportunities afforded the child to engage in literacy developing activities.  In each case, course readings and class discussions are to be integrated into the narrative accounts.  Here again matters aligned with childhood violence, bullying, and social ostracism may be identified.

Third, candidates view videotapes of various classrooms.  Specifically, they are to examine activities in the classrooms that enhance diversity among the students.  For example, when considering instructional activities, candidates are asked to specifically look at how teachers differentiate instruction, what variations of grouping are employed, how these groupings positively or negatively affect learning, and what specific instructional and/or behavioral actions may positively or negatively affect learning.  Once again matters aligned with childhood violence, bullying, and social ostracism may be identified.

Fourth, after candidates have completed assessing the child’s ability to read informational text, and other literacy skills through the use of various informational assessment instruments, candidates are expected to incorporate the use of trade books into the development of instructional lessons featuring reading, writing, and spelling strategies appropriate for the child.  Trade books discussing childhood violence, bullying, and social ostracism should be included in the reading, writing, and spelling lessons.

Excellent!
D.   How will you incorporate the Student Handbook “Curriculum Infusion of Real Life   

      Issues” into your instruction? When will students receive copies?

Real Life Issue CI concepts from the Student Handbook will be cross-referenced with weekly course readings and incorporated into class discussions.  In addition, 

The Student Handbook will be incorporated into the list of supplemental readings recommended for the course.

Upon submitting narratives for Projects I, II, and III, candidates will be required to integrate and cite components of the Real Life Issues CI Student Handbook along with concepts from past and present literacy leaders’ research into their required papers.  

Initially candidates will immediately access the Student Handbook by visiting the website URL: http://www.neiu.edu/~k12pac.  Hard copies of the handbook may be distributed during the month of February.  

E.   How will you familiarize students with the project website (www.neiu.edu/~k12pac)?

The CSU Conceptual Framework serves as the model how the College of Education prepares all candidates to succeed in helping children learn.  This preparation is characterized and distinguished by five broad themes:  1-Establishment of appropriate partnerships, 2-Consistent and frequent assessment of teaching and learning; 3- Teaching experiences that are contextualized; 4- Curriculum and instructional delivery integrates technology in teaching and learning; and 5- Teaching and learning are standards-driven.

In addition to incorporating components one, two, three, and five of the Conceptual Framework into this specific Curriculum Infusion of Real Life Issues, component four will specifically support inclusion of the project website into the course.

Throughout CSU’s Education Building, instructional settings have been designated Smart Classrooms and equipped with state of the art technology and immediate access to the Internet.  Therefore, this professor can access the project’s website; select curricula posted on the site, and share various models of incorporating real life issues into forthcoming lesson plans required of each candidate.

!
F.  Which Real Life Issues (substance abuse, violence, bullying, social ostracism, HIV/AIDS, 

      etc.) do you plan to incorporate into this course?

The topics of violence, bullying, and social ostracism will be incorporated into this course.  Candidates will complete a home visit, classroom observation, view videotapes of classroom situations and complete supplemental readings on any or all of the topics which seamlessly integrate into their particular situations with the child selected for the development of their case study.  Because this particular course focuses on the literacy development of children in kindergarten through second grade, trade books will be the springboard for introducing those real life issue topics into the classroom.  For example, teachers may incorporate the following trade book titles from themes such as bullying, ostracism, and special needs:
SUGGESTED READING MATERIAL (List is not exhaustive.)
	Author
	Copyright Date
	Trade book Title

	Couric, K
	2000
	*The Brand New Kid

	dePaola, T.
	1979
	Oliver Button is a Sissy

	Derolf, S.
	1996
	*The Crayon Box That Talked

	Duffey
	1999
	How to be Cool in the Third Grade

	Henkes, K. 
	1996
	Chrysanthemum

	Howe, J.
	1996
	Pinky & Rex and the Bully

	Klein, A.
	2005
	Ready, Freddy #4: Don’t Sit on my Lunch!

	Lovell, P.
	2001
	*Stand Tall, Molly Lou Melon

	McCain, B.R.
	2001
	Nobody Knew What to Do: A Story About Bullying

	Munson, D.
	2000
	*Enemy Pie

	Naylor, P. 
	1994
	King of the Playground

	Polacco, P.
	1998
	^Thank You, Mr. Falkner

	Polacco, P.
	2001
	Mr. Lincoln’s Way

	O’Neill, A.
	2002
	The Recess Queen

	Romaine, T.
	1997
	Bullies are a Pain in the Brain

	Shannon, D.
	2004
	A Bad Case of Stripes

	Thomas, P.
	2000
	*Stop Picking on Me

	Waber. B.
	2000
	Ira Sleeps Over

	Whitcomb, M. E.
	1998
	*Odd Velvet

	Williams and Shiffman
	1992
	First Grade King

	Woodson, J.
	2001
	*The Other Side


Legend:  Titles denoted with * speak to an ostracism theme and titles denoted with ^ speak to a special needs theme.
  All other titles speak to an incidence of bullying.
G. What demographic information on the selected Real Life Issue(s) will you utilize?

Demographic information with references to Real Life Issues will be derived from the various State School Report Cards.  Essentially, teachers can become acquainted with quantitative demographic information specific to their local school population.  A review of the data will reveal statistics relative to the racial/ethnic background of students, economically disadvantage status of families, percentage of limited English proficient students, percentage of students with disabilities, the truancy rate, mobility rate, and attendance rate of students in attendance a the local school.  As noted in various research studies, and stated in Executive Summary 9 of the Chicago Violence Prevention Strategic Plan, risk factors for youth violence may stem from 1- societal disenfranchisement, 2- limited economic opportunities, 3- lack of positive role models, 4-school failure, and 5-direct exposure to violence.
II. Prevention Strategies and Rationale

A.  How will you acquaint future teachers with each of the five major evidence-based prevention       strategies presented in the training workshop?                    

          AT THE COMMUNITY LEVEL:               

            1. involving students in community prevention efforts (e.g. removing alcohol and tobacco

               advertising from the neighborhood, neighborhood anti-gang marches, volunteer work at

               a HIV/AIDS prevention program, etc.)    

Dan Olweus’ (2003) article, A Profile of Bullying at School, was published in the professional journal, Educational Leadership.  Extensive research states that bullying and victimization are on the increase.  Additionally, it is stated in the article that the attitudes and routines of relevant adults can exacerbate or curb student’s aggression toward classmates.     

Through communication with students we can help them identify times and places within their day when they may not feel safe.  We must help them to identify safe havens in the community and how to access these households, businesses, and/or faith based organizations.

Within the community some households, businesses, and or faith based organizations have been identified by the school system as points of safety to ensure safe passage. Children must be made aware of these community facilities and informed of the support system available to them.

Additionally, school personnel and school-related support staff (educational support personnel, janitorial staff, lunchroom staff, crossing guards, parent volunteers, etc.) often come in close contact with children in and around school grounds.  Often the watchful eyes of these support staff and/or volunteers may be able to intervene in threatening situations.  Therefore, children must be made aware of these people and informed they too may be approached when feeling threatened by their peers.        

          AT THE LEVEL OF SOCIAL INTERACTION:

            2. promoting pro-social norms (e.g. participation in student courts or peer mediation, etc.)           

Research by Sheras and Tippins (2002) stated a typical student has a 25% chance of being bullied or being involved in bullying.  Nacev and Brubach (2000) stated children who bully or socially ostracize other children often exhibit traits of violent behavior, control, power, and manipulation over others.  O’Connell and others (1999) assert that “peers may actively or passively reinforce the aggressive behaviors of bullies through their attention and engagement.  Peer presence is positively related to the persistence of  “bullying episodes.”  According to Salmivall (1999) bullying is increasingly viewed as a “group phenomenon,” and intervention approaches should be directed toward witnesses as well as direct participants.  Salmivall encourages the development of anti-bullying attitudes among peers through awareness-raising, the opportunity for self-reflection and awakening feelings of responsibility, and role-playing or rehearsing new behaviors. Therefore, it is incumbent upon the school, according to Okabayaashi (1996) that school intervention was most effective and it needed to address the remedial, prevention, and developmental issues.  Clearly it stands to reason that school and/or classroom teachers must develop a systematic plan based on the developmental level of the students for implementation if students are being ostracized, feeling threatened with violence and/or approached by bullies.

            3. correcting misperceptions of norms (e.g. exaggerations of use of alcohol and other   

                drugs by peers, the extent of violence among peers, or the incidence of sex among  

                peers, etc)  

Societal norms are flagrantly misrepresented in the media.  According to the Prime Time Diversity Report (2003-2004) “40 percent of American youth ages 19 and under are children of color, yet few of the faces they see on television represent their race or cultural heritage.  Similarly, though females slightly outnumber males in the real world, prime time television continues to present a world that is overwhelming male.  Therefore, television not only fails to accurately reflect the world in which young people live, but it contributes to misperceptions of norms by sending messages that some groups of people are more valued by society and worthy of attention than others.”    
Likewise, the Children Now: Fair Play 2001 video game study reports “over 280 million video games/units were sold in 2000 and estimated that 60% of all Americans, or about 145 million people, play video games on a regular basis.  This level of market penetration combined with the high levels of realism make it important to investigate the messages video games send children.  Some video games contribute to the misperceptions that young people have about violence, bullying, and social ostracism.  Video games have a unique interactive capability which makes them even more likely to influence children’s attitudes, beliefs, and behaviors than more traditional forms of media.  Players of video games are more likely influenced by unhealthy social messages regarding fair play, violence, gender and race to players than children who play educational games which may help to improve academic performance.”
Misperceptions of norms can be corrected through parents and teachers teaching respect for all people and introducing the study of ethnic groups through literature, social studies themes, use of collateral materials including but not limited to wide reading of fiction, non-fiction, and textbooks which fairly represent various societal norms.  In addition, employing parental control of children’s television viewing habits and accessibility to video games which perpetuate violence, bullying, and social ostracism would aid in reducing isolation issues, belief in gender stereotypes and perhaps inaccessibility to others which hampers communication.  

Likewise, teachers can employ the use of trade books and other collateral materials, such as: character education materials, conflict resolution education, and materials developed by organizations such as the No Name Calling Coalition, American Academy of Pediatrics and Children Now.  Each of these organizations has developed materials which address specific societal norms and may be used by people who care about children and want to ensure that they are the top public policy priority.  
          AT THE INDIVIDUAL LEVEL:

            4. Increasing perceptions of personal risk (e.g. harm from use of alcohol and other drugs,  

                participation in violence, bullying or social ostracism, engaging in at-risk sexual 

                behaviors, etc.)        

By incorporating suggestions adapted from Robin Lock’s article, 20 Ways To… Identify and Reduce Bullying in Your Classroom and incorporating the use of trade books to integrate studies, teachers will have numerous opportunities to help children learn of situations when violence, bullying and/or social ostracism may occur.  Therefore, students are made aware of the fact that bullies are people who willfully and repeatedly exercise power over another person with hostile or malicious intent.  Bullies are more likely to approach a child who is by him- or herself and not in a group.  
According to Froschl and Gropper (1999) schools can adopt anti-bullying policies which must be fairly and consistently applied.  In addition, the school must have the support of all school staff members for the anti-bullying policy to be effective.  Bullies and bystanders alike are discouraged from this unsavory activity and they are required to participate in after-school mediation.  During these mediation sessions students are taught it is unacceptable to ridicule, taunt, or attempt to hurt other students.  Whenever incidents occur, mediation sessions, sometime conducted by older peers, can be used as opportunities to provide students with mentoring, befriending, mediation, and counseling according to Naylor and Cowie (1999).  
Children who bully often need intensive support or intervention and can benefit from social-service agencies working together with the schools.  Bullies are often victims of acts of aggression at home, or witness aggression among other family members.  By developing school-wide interventions and involving the whole school in stopping this aggressive behavior, which left untreated could develop into psychological scars for the bullied enduring into adulthood according to Clarke and Kiselica (1997) or for the bully a precursor to physical violence in adulthood according to the National Association of Attorneys General (2000). 

According to Colvin and others (1998) young children should be made aware that bullying may come under the guise of  gossiping, spreading rumors, excluding one from activities, insulting, teasing, abusing (verbal and physical), threatening, humiliating, harassing, and mobbing.  They may be made to feel anxious and want to avoid school altogether or public areas of the school such as the cafeteria, restrooms and playground in an effort to elude bullies.
Lock’s article, 20 Ways To… Identify and Reduce Bullying in Your Classroom also supports teacher discussions which can help children understand the difference between tattling and reporting.  Children must learn that reporting acts of violence and/or bullying not only helps the student who is being bullied, but also helps the bully when teachers reinforce class rules and school officials reinforce school policy regarding discipline.

            5. Developing or enhancing life skills (e.g. to reject peer pressure to use alcohol/drugs,                 

   learning to defuse/withdraw from potential violence, learning to deflect/oppose 



   bullying and social ostracism, learning to negotiate safe practices in sexual and other   

                relationships, etc.)

First teachers must acquaint themselves with research on bullying such as the Olweus (1993) research which clearly outlines and profiles criteria for classifying students as bullies or as victims.

Additionally, schools must become agents that promote intervention programs which enhance a child’s life skills.  Based on statistical data from the (1999-2000) evaluation of the Olweus Bullying Prevention Program, significant reductions were observed with regard to “being bullied” and for “bullying other students”.

Realizing that each school environment is different, consideration must be given to an intervention program which best fits that community.  Other intervention programs which may aid in enhancing a child’s life skills are:  Life Skills Training, Promoting Alternative Thinking Strategies (PATHS), The Incredible Years, and the Olweus Bullying Prevention Program.

The Bibliography for Reading 405 will be amended to include references to research.  Candidates desiring more additional information on the topic will be encouraged to start with the resources provided in the syllabus and/or in the Real Life Issues Student Handbook.  
B.  How are future teachers taught to make use of these evidenced-based prevention strategies as 

      they are prepared to integrate prevention into their own teaching?

Because Reading 405 is a graduate level course, practically every participant has some level of teaching experience.  However, as experienced teachers, they probably have encountered many situations relevant to student violence, bullying, and social ostracism.  Therefore, having these evidenced-based prevention strategies at their disposal from the beginning of the school year will help them facilitate a respectful and conducive classroom climate.

C.  What demographic data will you utilize in relation to correcting misperceptions of norms and  

      Increasing perception of risk?

Data derived from the No Name-Calling Week Resource Guide (2004), will be shared with teachers and used to correct misperceptions of norms and/or increasing perception of risk.  

The No Name Calling Week Resource Guide, (2004) refers to an increasing numbers of educators, health professionals, parents, and other adults who interact with children and youth and their understanding of the seriousness of bullying (student violence and social ostracism).  To that end a number of proven and promising prevention intervention strategies have been developed.  However, a number of questionable intervention and prevention strategies such as: Zero Tolerance Policies, Conflict Resolution/Peer Mediation; Group Treatment for Children Who Bully, and Simple, Short-Term Solutions are discussed.  

III. Teachers as Leaders

Student teachers need to be aware of the power of their positions as leaders and role models and the influence they can exert upon their students.

A. What methods will you utilize to reinforce the powerful impact that student teachers have  

     upon their students?

In spite of the fact that this target population of teachers is experienced; some of them may not be aware of their leadership potential and influence upon students as role models.  Therefore, through opportunities to reflect, discuss, and share with one another, teachers will be made aware of the profound impact they often have upon students who determine them to be considerate, conscientious, consistent, and just in their handling of discipline matters.  Teacher fairness and diplomacy when handling sensitive matters and discipline issues, often causes students to view teachers with highest regards and respect; thereby instilling in students a potential to handle similar situations sensitively.

!
B. What objections do you anticipate student teachers will have regarding presenting prevention

     materials to their classes? How will you address these objections?

Because these teachers are already in the classroom and probably confronted with situations relative to student violence, bullying, and ostracism, I doubt if they will object to having research-based evidence to incorporate into their daily problem-solving methods.  Rather it is anticipated they will welcome prevention strategies which can be easily and seemlessly be incorporated into their programs.

C. How will you promote the linkage between leadership and prevention training to your student 

     teachers?

The linkage between leadership and prevention training will be promoted by encouraging teachers to assume proactive behaviors as opposed to passive methods to reduce incidences of student violence, bullying and social ostracism within the classroom.  Proactive methods such as prevention training modules incorporated into the daily fabric of the class will be indicators of teachers taking a leadership initiative.  

D. How will you prepare your student teachers to provide a learning climate that is conducive to 

     prevention training? How will you explain the differences between transactional and 

     transformational leadership?

Teachers will be encouraged to establish a community of learners in their classrooms.  Discussions will be held on some of the major classroom characteristics equated with communities of learners as cited in Gail Tompkins’ (2003) work.  Tompkins is a literacy leader in her own right and promotes major concepts relative to developing a community of learners and literacy development.  

Tompkins’ (2003) work correlates with teachers establishing a learning environment that is conducive to introducing prevention training.  In a community of learners, several concepts are intertwined to promote literacy development.  Most significant of these characteristics are: 1-Students are held responsible for their own learning and behavior. 2-Teachers assure opportunities exist for students to read and write for meaningful purposes. 3- Teachers must encourage students to explore topics, make guesses, and take risks.  4- Teachers establish a classroom environment where students are challenged and helped to deepen their academic understanding by sharing with classmates, making personal connections, making predictions, and asking questions about various topics including student violence, bullying, and social ostracism.

It is stated by Bridges (1992) that standards of expected achievement for teachers’ students is just one criteria used by administrators in teacher evaluation.  Therefore, teachers will review their respective district’s standards and personally strive toward aiding a majority of the children under their tutelage to meet or exceed the district’s prescribed standards.  Because student performance and teacher accountability operate in tandem, the term, transactional leadership, which is their ability to teach pertinent subject matter, will be incorporated into their professional vocabulary.  

On the other hand, Bridges (1992) cites two other very important facets of teacher evaluation which impact upon accountability:  1- application of appropriate instructional techniques and strategies and 2-establishment and maintenance of a suitable learning environment.  These criteria can certainly be viewed as components of transformational leadership especially when teachers’ instructional practices have had a profound affect upon a child and substantiated changes in the child’s concepts and belief system become apparent, evidence of transformational leadership is obvious. 

After discussions, readings, and consideration of these evaluation variables and their importance as it relates to teacher accountability, teachers will be able to discern the difference between transactional leadership and transformational leadership. 

IV. Learning Objectives

      Indicate here what your students are expected to learn from the prevention curriculum.  

      Include any changes in attitude, knowledge or skill that you anticipate. 
In addition to students learning about real life issues such as student violence, bullying, and social ostracism, depending upon their respective grade levels, they will be expected to pursue their academic course of study to the best of their individual abilities.  

While teachers are presenting prevention curriculum materials, incorporating trade books and various supplemental resources into the academic curriculum each teacher will strive for the development of a community of learners.  The culture of the classroom will not only promote student aspiration, but will inspire students to strive for excellence.  

Within those respective classroom environments, students will be expected to learn 1-good citizenship; 2- to appreciate the unique needs and talents of others; 3- that opportunities will exist to nurture their creativity; 4- any potential for leadership will be developed; 5- that education is a socialization process; 6- that their teachers will institute engaged learning in the classroom; 7-that their teacher and/ or educational support staff may be among the caring adults within the school they can trust and turn to for advice; 8- that within their classroom, as individuals, they are respected and their opinions valued.     

Through consistent and persistent inclusion of prevention materials in the daily fabric of the classroom environment designed to promote a community of learners, teachers should expect to see incremental and observable changes in children’s behaviors and belief systems.

V. Learner Characteristics 

      The composition of your class has a significant impact on your curriculum design.

      How are you encouraging your student teachers to consider realities such as student learning 

      styles, disabilities or special education needs, class size, and the learning environment as they 

      prepare prevention curriculum?

Because these teachers are already in the classroom, they are cognizant of the need to diversify teaching styles to meet the needs of all students.  Through this particular curriculum design teachers not only are made aware of the various learning styles 

students possess within the classroom, they are reminded that their personal preference for teaching from a particular domain may be a mismatch with the learning styles of their students and accommodations must be made daily.  Teachers will be reminded of the need to differentiate instruction for students with disabilities and/or special needs. 

Class size and student achievement levels will dictate to the teacher when and how to best present the regular academic course of study in addition to prevention materials.  Various groupings will be indicative of the ideal manner through which presentations should be made.  According to Strickland and Morrow (2000) effective grouping occurs when groups are formed for a variety of reasons.  One of them is for the purpose of direct instruction for students who need reinforcement of a particular skill currently being taught or studied during whole-group instruction.  In addition groups can be formed based on friendships, interests, and cooperative projects.  Groups can have a varied number of children based on the reason for the group.  Friendships developed during instructional groups may become vehicles to thwart bullying of students with disabilities and/or special needs.
VI. Diversity

The diversity of your students has a significant impact on your curriculum design.

A.  How are you encouraging your students to consider realities such as the learners’ culture, race  

      and ethnicity, socio-economic status, gender, sexual orientation, and age or developmental   

      stage as they prepare prevention curriculum?

Teachers are reminded through discussion of Kathryn Au’s article, Literacy Instruction for Young Children of Diverse Backgrounds, about changing demographics in schools and the increasing diversity among our nation’s school children and the implications for policy and practice.  Particular attention is given to the correlation between low socio-economic status and its impact on literacy development.  Teachers in urban areas are asked to review the respective school’s Report Card to determine if they see a correlation between the variables.

In addition to the issues of SES, home and school visits shed additional light on the particular child’s academic and/or developmental stages.  Teachers are also informed of Au’s premise that there are classrooms in which children of diverse backgrounds are learning to read and write well.

Informal assessments administered to the student selected for the case study will reveal to the teachers their respective student’s developmental spelling stage as precommunicative, semiphonetic, phonetic, transitional, and conventional.  This information will help the teacher determine the child’s proficiency with letter sound relationships and their ability to write narrative responses.

During discussions, candidates are made aware of various issues they may encounter in the school community and classroom from the perspective of their peers with regard to issues harboring on race, ethnicity, gender and sexual orientation.  They are made aware of the fact when sparked by insensitive individuals in the community, issues of race, ethnicity, gender, and sexual orientation, more often than not carryover into the school setting.  Teachers and staff are made cognizant of the ripple affect and how it must be dealt with immediately in order to maintain a sense of balance and respect in the school community.  
It is called to candidates’ attention that students sometime strike an accord with a particular teacher or staff member and take that individual into their confidence whenever they are troubled with issues pertaining to race and ethnicity, gender and sexual orientation especially when peers taunt them regarding specific issues.  Candidates are reminded the classroom climate must imbue warmth and the teacher sets the tone for mutual respect, cooperation, and equity in treatment.
B.  How are you preparing your students to gain knowledge of the real life issues in the 

      communities where they will teach, including knowledge of organizations and institutions  

      addressing these real life issues? How will you encourage teachers in training to utilize local 

      organizations and institutions to promote student learning or to refer students at risk?

Teachers will be provided information about:

1-Various Internet websites available to them to enhance their discussions relative to student violence, bullying, and/or social ostracism; 2- Instruments that can be used to conduct Student Surveys to ascertain students’ concepts about school safety; 3- Warning Signs and Effects of Bullying; 4- Suggestions that can be offered to parents and families if they suspect their child is being victimized; 5-Picture Books, Novels and Short Chapter Books and Videos for students; 6- Supplemental Programs and Curricula; Suggestions for school personnel observing and/or handling various aggressive situations; 7-Suggested lessons on acceptance and appreciation of diversity

VII. Instructional Strategies /Activities
A.  Describe the instructional activities that will comprise the curriculum preparing future  

      teachers to integrate prevention into their classes. Be as specific as you can about 

      assignments, reading, papers, simulations, case studies, role plays, debates, discussion topics,  

      small group activities, etc.

Each session of the Reading 405 class is composed of lively discussions and/or debates which develop from the Socratic methods of questioning used by the professor with regards to reading assignments, videos viewed in the classroom, the development and presentation of a case study, and lesson plans integrated with elements of the prevention curriculum. Elements of the prevention curriculum, student violence, bullying, and social ostracism, are seamlessly integrated into sessions and discussion topics.
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SESSIONS

DISCUSSION TOPICS


ASSIGNMENTS

#1            
Review Syllabus and Course Overview
Strickland & Morrow










(S&M) Chapter 1




Select underachieving first or second 

Tiedt & Tiedt




grade student for Projects I-V.


Chapter 1
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Chapter I – Beginning Reading & Writing:
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#3


Chapter 2 - Becoming a Reader:  A 
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________________________________________________________________________

#4


Chapter 3 - Literacy Instruction for Young
S&M – Chapter 4




Children of Diverse Backgrounds

T & T Chapter 2
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Complete Home Visit & Checklist
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#5


Chapter 4 – Enhancing Literacy Growth 
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Through the Home-School Connections
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_____________________________________________________________________
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________________________________________________________________________
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________________________________________________________________________

#9
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 Writers




T&T Chapter 4





Submit Project III
 

________________________________________________________________________
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Chapter 13 – Assessing Reading & Writing
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in the Early Years



Administer 1-2 more 
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Finalize Project IV

________________________________________________________________________
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          from various genres and grade levels 
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Presentation Time
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Chapter 12 – Fostering Reading 

S&M Chapter 14





Comprehension

Design Three Lessons for Project V

Finalize Project V




(1) Reading, (2) Writing, and (3) Spelling





Presentations:  Case Study
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#14


Chapter 14 – Signs of the Times:  
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Technology and Early Literacy Learning








Presentations:  Case Study 




Submit Project V

________________________________________________________________________

#15








Presentations: Case Study




Final Exam Review

________________________________________________________________________

#16 


Final Exam
Two Hours Only

B.  How will the specific activities help you meet your Learning Objectives? How do these  

      activities address issues of Learner Characteristics and Diversity?

Course objectives 4, 5 and 6 particularly address the issues of learner characteristics and diversity.  In addition, standards from the College of Education Conceptual Framework and the International Reading Association, one of the agencies supportive of the Reading, Elementary Education and Library Science Department (REEL) receiving accreditation have been correlated with course objectives.

COURSE OBJECTIVES:  The candidate will…

1. demonstrate knowledge of the major theoretical and pedagogical issues of emergent literacy learning 


(CF 5; IRA 1.6)
2. identify the parallels between reading and writing development in young children  (CF 2, CF 3, CF 5) [IRA 2.1, 2.2, 2.3, 2.4. 2.7, 2.8, 2.9, 2.10, 2.11, 2.13, 2.14, 3.3, 4.1, 4.2, 6.1, 6.2, 6.3]

3. analyze the effects of home and cultural environments on literacy development  


       (CF 1, CF 3) [IRA 1.7, 3.2, 5.8]

4. knowledge of the relationship between socio-cognitive development and literacy learning (CF 2, CF 3) [IRA 3.1, 16.2]

COURSE OBJECTIVES (Cont’d):  The candidate will…

5. demonstrate a knowledge of and a respect for linguistic diversity as it relates to the teaching of emergent literacy (CF 3) [IRA 1.2, 1.4, 3.2]

6. identify children’s literature that will create a literature rich environment for young children and enhance learning (CF 3, CF 5) [IRA 5.1, 5.2]

C.  How do you plan to encourage active student participation in the learning process? How are

      future teachers encouraged to incorporate active student learning methods in the prevention 

      curriculum that they develop (if applicable)?

Because I am a proponent of the engaged learning philosophy, I do not lecture in class.  Therefore, teachers will be encouraged to maintain engaged learning environments in their classrooms that stimulate learning and promote participation.  As stated earlier, it is hoped that their respective classroom environments will be conducive to the development of a community of learners.

Teachers are already aware of the importance of the socialization component of education.  However, emphasis will be placed on the fact that if we expect students to be excited about learning and enthusiastic about coming to school, we must provide diverse, interesting, challenging, and enjoyable experiences daily. (www.globalaspiration.org)
D.   Are there additional resources (e.g. films, other media) you need to include as part of your                                                                         

       instructional strategy?

Additional resources will include viewing diverse instructional methods and discussing the relevance of these instructional methods as cited in our primary text for the course.  Video titles incorporated into the course framework are: Reading and Young Children (LB1573.5 R42 1991); Linking Literacy and Play (LB1139.5 R43 L56 1995); Meeting the Challenge: Teaching Reading Kindergarten through Grade 2 (ISBE); Developmental Appropriate First Grade: A Community of Learners (LB1511 D484 1993).  All videos are available from Media Services at the CSU Library with the exception of the ISBE title which is housed in the REEL offices.

VIII. Evaluation

The NDCI has developed a Student Pre/Post Questionnaire to help measure the impact of the real life issue prevention curriculum on students in your classes. In addition, some classes will be observed by members of the NDCI evaluation team.  A Faculty Questionnaire is also available for you to complete. There are also many other forms of evaluation suitable for the prevention curriculum that you are designing such as evaluative questions, discussion with students, evaluative essays, and group discussions.

Please remember to distribute the Student Pre Questionnaire prior to presenting your course module and the Student Post Questionnaire shortly after your prevention module has been completed. Also remember to submit the student Pre/Post Questionnaires to your Campus Coordinator along with your other documentation.

C. What forms of evaluation would be suitable for the curriculum that you are designing?

Evaluation of the teacher’s lesson plans will clearly indicate if they were successful in incorporating elements of the prevention materials into their literacy lessons: reading, spelling, and writing lessons, which were supposed to be designed to meet the academic needs of the respective child from which the case study was developed.

D. How will you know if you are having the intended impact on your student teachers?

Qualitative data shared with the professor throughout the submission of written assignments and the development of various projects will be indicators if the teacher is effectively integrating prevention materials into the fabric of their classrooms.
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